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Title: Using ICT tools to create a fictional character’s social media post

Created by: Melanie Borchers, Cristina Costa Thiele & Franziska Lichtenfeld-Schubert (Germany)

Short description: In this activity, students explore a character from a short story or an excerpt from a novel using ICT tools to create the character’s social media profile. Based on a thorough character analysis, they create AI-generated character visuals, thereby enhancing their writing skills and media competence.

Language activity is designed for: English (could be applied to any language)

Age group: 
· [bookmark: Marcar1]|_|0-5
· |_|6-10
· |X|11-18
· |_|19-25
· |_|26-64
· |_|65+

Level:
· |_|A1
· |X|A2
· |X|B1
· |X|B2
· |_|C1
· |_|Teacher trainees

Learning outcomes:
· Reading and understanding a fictional text (focus: characterisation).
· Identifying and describing character traits. 
· ICT skills: Creating a clear and accurate prompt to generate appropriate responses/visuals to accompany the character’s social media profile.
· Critical thinking concerning social media posts and awareness of how media framing can alter perceptions.

Skills:
· |_|Listening
· |_|Speaking
· |X|Reading
· |X|Writing
· |X|Interaction
· |_|Vocabulary
· |_|Grammar
· |_|Mediation
· |_|Pronunciation
· |_|Intercultural
· |_|Plurilingual

ICT tools used: 
· Social media post simulator: Zeeob
· AI-generated visuals: Craiyon
· Language checker: LanguageTools

Duration in minutes:
· |_|15-30
· |_|30-60
· |_|60-90
· |X|90-120
· |_|120+

Will students be marked for this activity?
· Formative evaluation in class: (peer-)feedback phase(s) and self-evaluation by means of the exit ticket
· Summative evaluation: if posts are integrated in a performance record, such as a reading journal

Timing: 2 to 3 lessons while reading a fictional text (e.g., Holes by Louis Sachar)




Description of each stage of the activity:
Pre-Reading:
1. The teacher introduces the fictional extract and sets the scene.
2. Students predict what types of characters they might encounter.

While-Reading/Pre-Writing:
3. Students read the extract individually and highlight descriptions, actions, or dialogue that reveal character traits.
4. In pairs/groups that examine the same character, students compare concrete quotations from the text and thereby complete their prior notes.
5. Extra activity ‘Hidden thoughts’: Students receive quotes from the text in which the characters talk to each other. Students try to figure out what the characters actually think but won’t say, to reveal more character traits.
6. In pairs/groups, students create a short character profile (name, traits, motives, relationships, etc.).

Post-reading/writing: ICT-based creative task: post & picture
7. Students draft a short post (max. 280 characters) from their character’s perspective.
8. They then formulate a prompt for an AI image generator (e.g., Craiyon) to produce an appropriate image (photo, drawing, meme, …).
9. Pairs/groups of students with the same character read the other pair’s/group’s draft and evaluate its suitability based on questions like the following:
· Are the details complete and consistent with the passage from the text?
· Does the AI-generated image match the character description?
· Is the combination of post and image imaginative and engaging?
· Is the message easily understandable?
· Is it interesting/thought-provoking for the reader?
10. Students revise their initial posts accordingly (e.g., by providing stronger prompting).
11. Having rewritten their posts and possibly improved pictures, students use an AI tool, such as LanguageTool, to check their text and address language inconsistencies.
12. Students produce a simulated social media post using Zeeob that combines the generated image with the peer-corrected, language-checked text.
Discussion & Reflection
Students reflect on:
· How prompts need to be formulated to yield results aligned with the task.
· How social media influences, or even manipulates, representations, and how it can provide misinterpretations or stereotypes (e.g., gender bias).


Potential challenges/problems:
· Some learners may struggle to design effective prompts. Scaffolding (examples, sentence starters) may be necessary.
· Misinterpretations or stereotypes may arise when using AI-generated visuals. It requires the teacher to moderate topics such as gender bias in AI.


Suggestions for learner assessment/self-assessment/feedback/peer feedback:
· Formative evaluation: The teacher observes students and provides individual feed-forward (cf. Hattie and Timperley's feedback model) on character analysis and prompting.
· Peer evaluation: Students comment on one another’s posts on how well each post reflects the character´s traits and use the provided feedback to revise their social media profile accordingly (e.g., by providing stronger prompts).


Post-evaluation of the activity: Quick exit tickets/lightning round (e.g., “One thing I learned about literature/AI/social media/prompting/…” One thing I struggled with ….” One thing I would like to invest more time in...”).
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